December 2017 Newsle0er

Dear parents and friends of Cowgate,
This newsle5er brings news of Lynn, our
Head of Centre, who has agreed to be our
‘Meet the Team Member’ this month; we
also thought you would like to know what
we explored at our in-service day. It also
includes news from our recent eco-meeGng,
news of our parents evening, and informs
you of our Christmas plans.

Meet the team - Dr Lynn McNair O.B.E

Which part of the Cowgate ethos do
you feel most passionate about?
Democracy. While, it could be easily
argued, there is no doubt democracy
is rooted in power, inﬂuence, freedom
and rights, we all strive for
democracy, with an alert awareness
of those concepts. I believe the
democra=c ethos (which is not always
fully understood by others) forms
character, well-being and personal
growth.

What is your funniest Cowgate story?
‘I apologise if I have told you this before, and
while there are many, many, children’s comic
moments, I have to return to an interview ScoK
and I did – we were interviewing for a ‘pupil
support assistant’ and when we asked the male
candidate the ques=on ‘what interests you
about working with children?’ he replied by
saying, ‘I don’t like working with children – I
want to work with ‘teeth’.’ ScoK and I could
hardly believe our ears, and we could not look
at each other. I said, ‘You are aware you have
applied for a post working with children.’ He
simply repeated his previous response. It really
was a funny moment – he told us later that he
made false teeth and loved his job…it was such
an ‘interes=ng’ interview…needless to say he
did not get the job!!!’

‘Every day our children (and adults) exercise
their personal inﬂuence on how they live at
Cowgate. Being enabled to have a say in their
world is of great importance to us all.
Competence develops in a suppor=ve,
democra=c context where ac=ve par=cipa=on
is encouraged. At Cowgate we believe that
children are subjects in their own life – not
objects belonging to parents or adults. In my
view democracy as a way of living is associated
with social involvement and social
responsibility and a feeling of belonging.
Democracy, then, means giving high priority to
the social dimensions of everyday life – for that
reason it is the area I feel most passionate
about.’

What would you desert island disc be?
‘While I really love soul, r and b, funk…I
would at this point choose Erik Sa=e’s –
Gymnopédie No.1. I am learning it on
the piano at the moment and love it!’
hKps://www.youtube.com/watch?v=SXm7s9eGxU

Charlie carefully hammering nails into a piece of
wood

What would you put in room ‘101’.
‘Weapons’ ’War’ ‘Terrorism’

If you could choose any holiday
desJnaJon, where would it be and
why?
‘I am preKy well travelled, but I would
love to go to Antarc=ca, why, because
it is one of the most untouched places
on earth, it would be wonderful to
experience the unique landscape,
climate and the wild life…one day.’

What’s your favourite way to spend the
weekend?
‘My favourite way to spend the weekend
changes for me depending on how busy I
am - I work preKy hard between Cowgate
and the University of Edinburgh; oaen
seven days so I am somewhat unashamed
to admit, I love nothing beKer than mee=ng
up with a dear friend, having a hot oil
massage, going for lunch and doing a liKle
shopping. Perfect day!’

What is your top Jp for treaJng children as creaJve, producJve people?
‘Trust them. Trust them as the rich, resourceful, capable and able beings that they
are.’

Esme and Aiden helping Órán to climb the ramp to the treehouse

What we covered on our in-service day:
The team were invited to consider the ScoIsh Government’s Blueprint for
Expansion and the AcGons that have emerged from it.
One senior member of staﬀ said:
‘Just wanted to let you know that I feel very proud of our staﬀ team. Every one of
them has challenged the document [Blueprint for Expansion], asking perAnent
quesAons about where our children are in this ambiAon. Their reality of what
quality provision looks like is evident in their percepAons of what it does not tell
us. I am sure you will be very interested to read their words…’
Here are four examples of what the team said:

Example 1:
I am concerned with the big push to increase childcare hours, with that there will be a
rushed need for staﬀ. There may be more of an emphasis on mee=ng the target quickly,
and with that staﬀ will be hired quickly - with more importance on the speed of which they
can begin work rather than their suitability or experience for the job. Also, people may be
drawn to work in the early years sector for the wrong reasons. For instance, it will be
widely adver=sed so they may just see it as paid employment rather than working in the
profession for the love of children.
I felt there was very liKle men=on on providing children with opportuni=es for play – which,
as we know, is the best way for children to learn as it is truly child led.
I also feel that with all these increased hours, yes it may help the economy as it will allow
for more parents to work. However, what about the detrimental impacts on the child?
Spending so much =me away from loved ones can have a nega=ve impact on their
emo=onal wellbeing. If the children are experiencing nega=ve emo=onal wellbeing, then
they are not in a good posi=on to develop cogni=vely. Therefore, will this approach really
help the aKainment gap???
Although, I have considered where this blueprint may help some children. For instance, in
the past I have worked with some really vulnerable children (e.g. children whose parents
are drug users, living in homes experiencing domes=c violence, parents with ill mental
health, living in extreme poverty). For these children, some=mes being in early childcare
segngs were the only =mes these young people could really relax. They had =me with
trusted adults who treat them consistently. They had =me away from their vola=le home
lives. Perhaps for the sake of our most vulnerable children, this blueprint could be
beneﬁcial- allowing them more stability and quality care and nurture, thus, improving their
holis=c development??

Example 2:
The posi=ve aspect of the 2020 blueprint is the government’s interest in improving
children's lives by inves=ng in the early years workforce and system. What will be
important is that we do not lose sight of children's rights, and the wealth of research
regarding children's and family wellbeing, rather than a focus on programmes or projects
which appear to bring short term success.
For example introducing the daily mile into a nursery would seem to be counter to all that
we know about the nature of children's play and early years development and the right of
the child to play. It ﬁts with adults’ anxiety about children's level of physical ac=vity and a
desire to improve children's health which is important, but it is put into prac=ce in a way
which might be to the detriment of children. I think it is important that the government is
inves=ng in increased availability of early years segngs because this cannot be made to
happen by the private sector alone since it is a public good and should have the status of
our health service and wider educa=on sector. However the priori=es are not clear and it
feels like a bit of everything and lacks clear underlying principles about what is best for
children. As a segng already providing full =me care for many years we are well placed to
inform local authori=es and government of the costs and challenges and would that we can
con=nue to be a posi=ve inﬂuences on the evolving policy and prac=ce.

Connie and Ava going on a holiday together
Yasin and Clemence taking care of our guinea pigs
and thinking of new names for them

Example 3: Lian Higgins
The Blueprint is a vision of expansion, a guide to how we achieve the ambi=ous plan to
almost double the hours that every 3 and 4 year old in Scotland is en=tled to in terms of
early learning and childcare. The Scogsh Government wishes to provide a ﬂexible,
accessible and aﬀordable op=on for all Scotland’s children. But not only that, they wish to
ensure that quality is at the heart of the experiences our children have in the early years
before they begin school. The ques=on of whether every family wishes to access this
amount of provision, or indeed whether working families will be able to ﬁnd provision that
meets their working needs, is a whole other ques=on. Simply oﬀering 6 hours per day, ﬁve
days per week, is not going to increase employability. And can we truly create a quality
workforce of early years educators if we simplify routes into childcare to appeal to school
leavers? These are too many ques=ons at this =me, so for the purpose of this analysis I will
focus on the actual provision, assuming we ﬁnd ways to oﬀer ﬂexibility, aﬀordability and
accessibility.
Now for me, the most important aspect of this is that we are talking about the early years.
The =me before our children start school. In the introduc=on, the Blueprint states:
“Quality – the expansion will ensure a high quality experience for all children, which
complements other early years and educa=onal ac=vity to close the aKainment gap and
recognises the value of those we entrust to give our children the best start in life.”
As soon as I began reading the blueprint I immediately wanted to explore this statement
further. What does quality look like in terms of children’s experiences?
Quality [ˈkwɒlɪ=]
NOUN, the standard of something as measured against other things of a similar kind; the
degree of excellence of something:
• "an improvement in product quality" · synonyms: standard · grade · class ·
classiﬁca=on · calibre · status ·
• a dis=nc=ve aKribute or characteris=c possessed by someone or something: "he shows
strong leadership quali=es" · synonyms: feature · trait · aKribute · characteris=c · point
· aspect ·
ADJECTIVE, (informal) of good quality; excellent:
• "he's a quality player" synonyms: ﬁne · of high quality · of a high standard · quality ·
(Powered by Oxford Dic=onaries · © Oxford University Press · Transla=on by Bing
Translator)
So it appears quality is a standard, a measurement, a degree of excellence. I sincerely hope
we do not measure the quality of our early years provision by academic standards. The
ambi=on I would like to see us realise in Scotland is a quality early years that focusses on
the child, their lived experiences, their inherent desire to make sense of their world through
their play, where they experiment and discover so much about themselves, about other
children, about their environment and the wider world. I hope we give our children a
childhood, full of wonder and joy, and not inhibited by adult direc=on in the pursuit of
=cking a box.

What about closing the aKainment gap? What does this mean? How do we deﬁne
aKainment? The deﬁni=on I discovered online was:
At¦tain|ment [əˈteɪnm(ə)nt]
NOUN: the ac=on or fact of achieving a goal towards which one has worked:
• "the aKainment of corporate aims"
• a thing achieved, especially a skill or educa=onal achievement: "he spoke of the low
educa=onal aKainments of his workforce" synonyms: achievement · accomplishment ·
realiza=on · realizing · fulﬁlment · fulﬁlling · eﬀec=ng · comple=on · consumma=on ·
success · frui=on ·
I pondered this. A thing achieved. The ac=on or fact of achieving a goal towards which one
has worked. Our young children achieve many things in their early years. The skill of
sharing space and resources, the ability to manage rela=onships and developing strategies
for conﬂict resolu=on, the conﬁdence to make choices and decisions for themselves, the
fulﬁlment of being part of a community, the accomplishment of pugng on their own shoes,
climbing a tree, mixing paint and crea=ng wonderful art, the realisa=on that they can
manage the slide without a grown up’s hand, or that they are able jump from the second
step when previously only the ﬁrst seemed aKainable! The success of reaching the top of
the hill at S=ckland, which seemed so far away from the boKom and raised the ques=on.
“How will I ever get up there?” This to me is the type of aKainment we need to focus on in
the early years, with the understanding that all of these accomplishments are the
founda=on for later learning. These accomplishments enable our youngest people to realise
their inherent capabili=es. The experiences they are oﬀered at nursery nourishes and reenforces their belief in their own capabili=es. The educa=onal achievements? They can
come later. We have a short window of opportunity in the early years. Why would we even
consider narrowing it even further by pushing outcomes and expecta=ons that exist to
measure our children’s ability before they’ve had a chance to fully develop all their skills?
So my reading con=nues and the next passage that really challenges me is the sec=on on
transi=ons. It is acknowledged that children can have many transi=ons, from home to ELC
provision, within the ELC provision itself and then onto school. It interests me to see the
claim that “pugng children and their families at the heart of decision making, is a central
feature of Gegng it Right for Every Child (GIRFEC)” and goes on to say “Our approach
underpins all of our work with children and young people and plays a fundamental part in
realising the Scogsh Government’s goal of giving all our children and young people the
best possible start in life.” I cannot help but ﬁnd fault with this, given my own experiences.
While we, the prac==oners, have supported parent’s discre=onary deferral requests on the
basis that we agree with them that the child’s emo=onal well being would be beKer
supported with an addi=onal year at nursery, we ﬁnd that a panel of professionals who
have never met the child override our professional opinion, which is based on our
knowledge of the child.

We consider not only where the child is in terms of their learning, but where they are in
holis=c terms. We consider how prepared the child is to meet the expecta=ons of school in
terms of behaviour, applica=on and ap=tude. Successful learners are individuals who have
discovered, through their own endeavours, what they are able to achieve and create.
Individuals who have had the opportunity to acquire mastery by having consistent, daily
opportuni=es to prac=ce, experiment and discover what works and what does not. I had a
conversa=on in September with a parent of a liKle boy who started school in August. She
shared that, when she asks how school was, he becomes tearful as he relates that he
wasn’t able to ﬁnish his work on =me. He does not ﬁnd the work diﬃcult, but it upsets him
that the teacher calls for him to ﬁnish before he has completed it. And it is this perceived
inability that stays with him, that he shares with his mother, the memory of which brings
tears. Is this how we create successful learners? An anxious, tearful liKle boy concerned
about the unﬁnished work? Are we genuinely concerned with gegng it right for every child,
or are we trying to make every child get it right?
I read on to the sec=on that starts with this rather sobering passage.
“We know that the socio-economic gap in cogni=ve development opens up well before
children start primary school. Narrowing this gap in the pre-school years must be part of
our strategy to promote equity and excellence.”
This is the sec=on that challenges me the most. I dislike the term “pre-school” anyhow, as a
Froebelian I don’t believe our children are pre anything, they are who they are at their
stage. And what are we promo=ng equity and excellence in? The child’s experiences? Or
evidence of aKainment? Will our concern with narrowing gaps serve to promote a
blinkered view of the child, focusing on cogni=ve development above all else? Will we be so
intent on evidencing educa=onal aKainment that we lose sight of the child? Remember
that this is s=ll the =me before school. The ﬁnal year that children are able to be immersed
in play before formal educa=on starts.
The solu=ons appear to focus again on closing the aKainment gap, promo=ng the uptake
of eligible 2 spaces, placing graduates in nurseries in the most deprived areas and ensuring
that addi=onal support needs are iden=ﬁed and provided for. The part that I believe to be
fundamentally important, the provision of outdoor learning, is woefully inadequate. Yes, all
children deserve access to a well- designed outdoor space and opportuni=es to be
outdoors, but a minimum of one hour per week? Is this a typo? Not even one hour per day?
Play is the single most eﬀec=ve medium for children in the early years, and outdoor play,
with the opportuni=es to really challenge themselves physically, is hugely important and
beneﬁcial. It is my belief that this is an area that has to be promoted further. Children
should have daily opportuni=es outdoors to walk, run, climb, swing, hang, spin and tumble.
The Daily Mile aspira=on has me picturing prac==oners taking children out for a walk,
somehow shackled together with ropes or walk-a-diles, as they are marched down the
street to achieve the daily mile!

The development of the ves=bular sense through energe=c, provoca=ve play experiences
beneﬁts a child’s cogni=ve development, engaging both sides of the brain. It beneﬁts a
child physical development, as they challenge their bodies and stretch their capabili=es.
Being in nature beneﬁt’s a child’s emo=onal well-being and physical health. Playing, in both
the inside and outdoors is fundamentally important to our children. We know these things,
from pioneers such as Froebel, Isaacs and the McMillan sisters. This is not a new ini=a=ve,
but established and tradi=onal prac=ce that has become diluted over the years through a
desire to “teach” too much too soon, heightened health and safety concerns and fear of
li=ga=on.
In conclusion, I am frustrated and disappointed with this expansion plan. It raises far more
ques=ons than it answers. I know what quality provision is, I am fortunate to be part of it.
The Blueprint leaves me with a depressing mental image of too many children, crammed
into inadequate spaces, with one hour a week earmarked for outdoor play. I would like to
see a return to good, tradi=onal prac=ce and beliefs, which I feel is highlighted by the
following paragraphs, rela=ng to Susan Isaacs.
Isaacs’ Theories
The Value of the Nursery School
Isaacs had a passionate belief in the place of nursery educa=on in society. She felt that
aKending a nursery school should be a natural part of a child’s early life: ‘Experience has
shown that it can be looked upon as a normal ins=tu=on in the social life of any civilised
community’ (Isaacs, 1952, p.31). The early years segng was a place that should both
mirror the family through love and warmth, as well as oﬀering new and exci=ng
opportuni=es and resources that might not be available at home. Isaacs was clear that ‘the
nursery school is an extension of the func=on of the home, not a subs=tute for it’ (ibid, p.
31). Above all, the nursery segng provided social experiences and companionship that
Isaacs believed were vital to a child’s development.
The Environment
Isaacs planned the Mal=ng House School carefully in order to best facilitate children’s
development. The indoor space was richly resourced to s=mulate learning through play. It
included dressing up clothes, art and craa materials, beads, blocks, a typewriter and other
play equipment. Like Montessori’s schools, the tables, chairs and cupboards were low down
and easy to transport. There were maKresses and rugs for quiet play and res=ng. The main
room opened onto the garden, where there was a play house, sand pit, tool shed, plots for
gardening and one of the ﬁrst climbing frames in Britain (Pound, 2005). Isaacs also believed
in taking the children out of the segng. These trips were always purposeful and ini=ated by
the children. Smith writes that a great deal of thought was put into all the resources: ‘None
of the equipment was chosen haphazardly, for it was all intended to s=mulate the child’s
powers of inquiry and curiosity, and thus they would learn’ (Smith, 1985, p.64). Children
were given the space to set up games and, where appropriate, to sustain them over long
periods, rather than be rushed to =dy them away. Isaacs felt that this promoted focus and
pa=ence. The children were expected to take responsibility for the

nursery environment, including planning the lunches, segng the table and washing up. As
Isaacs explained, ‘children learn to exercise responsibility by having it’ (Isaacs, 1971, p.102).
The Role of the Adult
Isaacs’ felt that the adults working in the nursery school were as much a part of the
environment as the space and the resources: ‘Children use reality as a ‘canvas’ on which to
project their feelings, and since that reality included both people and things, the whole
environment had to provide for successful projec=on’ (Smith, 1985 p.70). Isaacs believed that
this ‘projec=on’ of feelings, or self-expression, was a vital part of a child’s emo=onal and
social development. Her psychoanaly=cal background inﬂuenced her theories on the social
behaviour of young children. She used the term ‘super ego’ to denote the uncompromising
need for self-expression demonstrated by the children in her care: Smith explains that the
adult’s role was to ‘promote this social development by ac=ng as the good parent, as the
posi=ve side of the super ego of the children’ (Smith, 1985, p.107). Isaacs’ understanding was
that very young children did not know, for example, how to make amends for something they
should not have said or done. The adult’s task was to ‘help them to be good’ (Isaacs, 1951, p.
175). Boundaries were clear and consistent, but demonstrated rather than imposed, so that
children could begin to understand the consequences of their ac=ons. In this way, a safe,
secure, and loving environment was created, which Isaacs felt was key to successful
development and learning: ‘Without security as a background to his life he cannot dare to
explore or experiment, to express his feelings or to try out new rela=ons to people’(Isaacs,
1952, p.21). She advocated a detailed knowledge of each child in order that the prac==oner
could respond appropriately to individuals in any situa=on. Like other educa=onal theorists
before her, she believed that this knowledge came from observa=on. In her customary desire
to create user-friendly systems, she produced record cards for teachers to use in their
classrooms, designed to build up a picture of the whole child. As well as these more studied
and prac=cal roles, Isaacs also encouraged the teacher to enter the magical world of
childhood, without interfering in it: ‘By pa=ent listening to the talk of even liKle children, and
watching what they do…we can wish their wishes, see their pictures and think their
thoughts’ (Isaacs, 1971, p.15).
The Importance of Play
Isaacs used her psychoanaly=cal knowledge to underpin her understanding of the role of play
in a child’s development. She explained that children’s play was a form of self-expression that
enabled them both to release their real feelings safely and to rehearse ways of dealing with a
range of emo=ons. Play was the vehicle for development, the ‘breath of life to the child, since
it is through play ac=vi=es that he ﬁnds mental ease, and can work upon his wishes, fears
and fantasies so as to integrate them into a living personality’ (Isaacs, 1951, p.210). Isaacs
felt that one of the most valuable contribu=ons of the nursery environment was that it
provided opportuni=es for coopera=ve play. Children could explore rela=onships with family
and friends and develop posi=ve social interac=ons. As well as the emo=onal beneﬁts of play,
Isaacs also saw it as a means for children to discover and experiment with the world around
them. Play allowed emo=onal and imagina=ve development to coexist alongside prac=cal
inquiry. Children’s play was to be respected and lea free to evolve on their own terms
because, as Isaacs explained, ‘play has the greatest value for the young child when it is really
free and his own’ (Isaacs, 1971, p.133).

Example 4:
In October 2016, the Scogsh Government opened up a consulta=on on a new aspira=on
en=tled ‘A Blueprint for 2020: The Expansion of Early Learning and Childcare in Scotland’,
and earlier this year, it published an ac=on plan for working towards achieving it. The
Blueprint sets out the Government’s aim to develop the system of early learning and
childcare in Scotland, increasing the amount of funded hours of early care and educa=on
children are en=tled to, improving its ﬂexibility, accessibility and aﬀordability for parents,
and heightening its quality.
While reading the Scogsh Government’s Blueprint for 2020 and thinking about the children
and their lives at Cowgate Under 5s Centre, I no=ced many ways in which our prac=ce
upholds the principles presented in the document. The authors of the Blueprint write about
the importance of understanding and fostering every aspect of children’s development, and
men=ons self-regula=on. At Cowgate, children are indeed not only intellectually s=mulated,
but are helped to develop their social abili=es, their capacity to understand others and their
own emo=ons, their sense of self-worth, and their physical conﬁdence and well-being.
Because we trust them and believe that they are intelligent and capable, the children do
develop their ability to self-regulate. The Blueprint also men=ons that early care and
educa=on environments must strive to be inclusive. When I read this sec=on, I thought
about the way in which Cowgate feels like a community or a family, and how the children
live peacefully with each other, free from prejudice and intolerance. I also think that the
Government’s ambi=on to have a ‘dedicated, highly-skilled and well-qualiﬁed’ early years
workforce is more than fulﬁlled at Cowgate, where the staﬀ care very deeply about the
children and their work, have many diﬀerent skills, experiences and qualiﬁca=ons to share
with each other and are encouraged to develop their knowledge further, and where
research and intellectual sharpness are valued.
In my opinion, having read the Government’s publica=ons, there are many posi=ve aspects
to the Blueprint for 2020. Firstly, it is encouraging that the Government recognises the
importance of children’s development in their early years and the environments in which
they are helped to develop, and that it is willing to invest eﬀort, =me and money in this
area. I very much like the image of childhood which the documenta=on presents (for
example, that children learn by playing and through their rela=onships with others) and the
way in which the Government is seeking to help society to recognise the value of the early
years profession. The facts that the Blueprint encourages innova=on, and that it proposes
that na=onal policy should be adapted to suit local needs and circumstances, are also very
posi=ve.

However, there are also some ways in which I feel the Blueprint is lacking. First of all, it is
rather vague and does not make it very clear what early years prac==oners are expected to
do. For example, it does not explain what it means by ‘quality’, despite this being a
subjec=ve term which can have a diﬀerent signiﬁca=on for diﬀerent people. Secondly, it
only considers parents’ and prac==oners’ points of view: it is largely concerned with
enabling parents to have more choice and be able to work, train or study more. In this way,
it appears to be underlain by a concern for developing the country’s economy. There also
seems to be another hidden agenda of control, as children who are in early learning and
childcare are more visible to the Government than children who are at home, and their
learning and development can beKer be monitored. Of course, this will probably bring
many beneﬁts to children, but it means that the Blueprint is not really focused on children
themselves. This can also be seen in the way in which it does not consider what children
themselves would like. It is surprising that the Government describes its ambi=on to make
Scotland ‘the best place for children to grow up’, and yet it does not seem to have involved
children in its consulta=on. The phrase ‘service delivery’ is used frequently throughout the
Blueprint, reinforcing the view, deeply embedded within our society, that children need to
be provided for, and overlooking the idea that they too are knowledgeable about what they
need and have valuable thoughts and opinions to share.

Aggie and Annie having a lovely =me in
the sunshine at Forest School

Rosie enjoying the rain and the swing

Eco MeeJng Minutes:

The following minutes were from our most recent eco mee=ng.
Eco MeeGng; Monday 20th November 2017
Emma (Early Years PracGGoner), Karen (Senior Early Years Oﬃcer), Trevor (Teacher),
Agnieszka (Parent)
We would like to welcome Agnieszka to our Eco commi5ee and thank her for taking the
Gme to join us. It’s great to have a parent on board with us and would welcome any other
parents interested in supporGng our Eco School commi5ee.
Emma gave a brief overview of our recent Earth Hour which was very successful. Trevor
wondered whether we could plan an Earth Hour for the evening, perhaps 4 – 5 pm, and
Agnieszka thought that diﬀerent days would be good to ensure all children have an
opportunity to experience it. Our support of Earth Hour and consideraGons about
electricity use links to the 13th sustainable developmental goal of Eco Schools, Climate
AcGon and the 11th Sustainable CiGes and CommuniGes.
We discussed our Eco StaGon in the corridor. Emma would like to make new signs with our
children and we considered how to display our Eco informaGon; do we conGnue with the
branch? Trevor felt that our children like to ‘sort’ out the recycling into the diﬀerent boxes.
Trevor let us know that we no longer have to remove the lids from bo5les before recycling.
Our recycling links to the 12th sustainable development goal of Eco Schools, Responsible
ConsumpGon and ProducGon.
Agnieszka told us about an organisaGon called ‘Zero Waste Scotland’, who may come out
to visit us and deliver free training – Karen will get in touch with them.
Emma updated about our link with Changeworks; Trevor would like to organise another
ouGng. Agnieszka thought that Changeworks may provide bio-degradable bags for our
food waste – Karen will get in touch with them to enquire.
We cha5ed about our recent support of World Porridge Day for Mary’s Meals; we would
like to conGnue to support Mary’s Meals. Agnieszka told us that we could also support
them with their backpack appeal, where we could ﬁll backpacks with essenGal items
needed and Mary’s Meals would collect and send them. Karen will try to ﬁnd out how we
go about this. Agnieszka also thought that they would send someone to speak with our
children about their work. Our supporGng Marys Meals links to the 1st sustainable
developmental goal for Eco Schools, No Poverty and the second, Zero Hunger.
We will meet again in the New Year.

Events and Important Dates:
Parents’ Evening, 30th November 2017
We warmly invite you to join us for an inspiring evening celebra=on to hear about our work
in the centre, and Lynn’s astonishing work in other parts of the world.
Our evening celebra=on also provides an opportunity for you to get to know other parents
informally.
This would be intended to be an evening for adults.
Thursday 30th November, 6.45 ~ 9.15pm
With presenta=ons beginning at 7pm
There will be Fairtrade and craa stalls set up for the evening for a liKle Christmas
shopping and mulled wine with nibbles will be served.
The evening will begin with Teresa and Lynn sharing their experience of their involvement
in seIng up a Froebelian early years seIng in Bulgaria .
Following on from this Lian and Lynn will explain their role in the Infant TransiGon Project
which is currently taking place in the centre.
The ﬁnal secGon will cover our new plans for documenGng children’s learning. Here Lynn
will draw from her experiences of New Zealand.
The main reasons for us exploring a new documentaGon process are:
1.
2.

3.
4.
5.

we believe our new documentaGon methods will ensure that children’s poriolios are
accessible for the children – documentaGon is ﬁrst and foremost for the child, the child must,
therefore, be included in the process.
a recogniGon that children’s learning disposiGons (I.e., characterisGcs of learning) are
complex things and our new method will help us capture the children’s learning in more
depth. As pracGGoners write they will think of the child, and as they write they will ask
themselves ‘Have I done this child jusGce?’ PracGGoners will keep a view on learning as
complex.
that we know, intuiGvely, that expectaGons of families greatly impact on children’s
conﬁdence and idenGGes and we want our children’s families to be involved in the
documentaGon process.
our new way of documentaGon separates the descripGon, analysis and possible provocaGons
for learning – making the learning visible to the child and family.
that we recognise the stories we write may be with families for generaGons – pracGGoners
acknowledge that it is a privilege to enter children’s lives in this way, they will therefore
write stories that make a diﬀerence. They will think about the audience – I.e., who is
receiving the story. We already know that when we connect to the families we have done
something wonderful; we want to make more connecGons.

6. we will show our values through the documentaGon.
7. we are aiming for quality of observaGons, not quanGty. We want to move away from a process
that says, ‘I will do this child this week, this child next week...’, as we will ruin the process.
8. we want to ‘assess’ children’s learning...not ‘test’ nor ‘track’ children’s learning. A test /track
tells children what they are not doing, an assessment informs children of what they are doing.
Children’s learning is full of uncertainty; for this reason we will be careful about the concept of
‘outcomes’. There is so much more for us to see if only we look for it. We need to slow the
process down.
9. we recognise that we do not need to be experts in knowing everything children have to know,
but we can be experts in helping them learn. We can help children interact with their learning,
criGque it and transform it. Problem solving, but also problem ﬁnding.

I am sure you will agree that the evening will provide lots of sGmulaGng
opportuniGes for learning for us all and inspiring academic research
that many will beneﬁt from, all taking place in your child’s nursery.
We very much look forward to welcoming you on the evening.
RSVP to Karen please

FesJve Season and Christmas Plans:
Wednesday 20th December:
The children will be having a special Christmas lunch.
Thursday 21st December from 5 pm:
We will be having Carols and Cocoa in the garden, from 5pm on Thursday the 21st of
December. Parents are invited to join us if they wish, to sing some favourite Christmas
songs and share in a wee hot drink to ward oﬀ the winter chills.
Christmas Plans:
From the beginning of December, in the Birth-to-Three Rooms, Emma will be asking the
children for their thoughts and feelings about Christmas and will ﬁnd out how they would
like to decorate the rooms. We will invite children for local walks in the mornings to see
the lights and decoraGons around town.
In the Big Room, we will also be creaGng decoraGons, at the children’s requests. If you
have any crao materials, old cards, ribbons or wool going spare we would greatly
appreciate these for the work shop. Thank you very much!

An Event for Children at the Assembly Roxy:
Li0le Red Riding Hood’s Christmas Adventure
16th to 23rd December:
We received an email about an event at the Assembly Roxy which might interest some
families. Below is the informaGon which was included in the email:
The crea=ve team behind the hugely successful stage shows Hairy Maclary & Friends, and Shark in
the the Park is bringing LiSle Red Riding Hood’s Christmas Adventure, an original fes=ve musical
for children, to the Roxy theatre in Edinburgh this Christmas =me. If you're looking for a fun fes=ve
show which is not a pantomime look no further!
Follow our heroine, Scarlet, on her musical quest for the magical Christmas cloak. She meets a host
of other comic characters including wacky Walter the Wolf, the sassy Squirrel, Stanley (played by a
Puppet), and her goofy Grandfather (who just so happens to bear more than a passing
resemblance to Santa Claus...). The show features joyful, catchy songs, a host of audience
par=cipa=on opportuni=es, and a forest full of fun.
LiKle Red Riding Hood’s Christmas Adventure is ideal for the 4+ age group but suitable for a whole
family audience.
To book =ckets (priced £7 for a concession, £10 full price) click on the following link and please
note there will be an extra discount oﬀ the concession price for groups of 10 or more making the
=ckets only £6. To access this discount please use the code LRRH2017 Alterna=vely call the box
oﬃce on 0131 623 3001.
hKp://www.assemblyroxy.com/event.php?id=156
The show runs from Saturday 16 to Saturday 23rd December with Schools/Nurseries performance
=mes as follows:
Monday 18th December 10.30
Wednesday 20th December 10.30
Thursday 21st December 10.30.

Important Dates to Remember:
We are closed at 1pm on 22nd December 2017, and closed for the full day on 25th and
26th December and 1st and 2nd January 2017.

News and Special Messages:
A Special Mural
On Tuesday 28th November, a beauGful mural was painted onto the wall in the corridor. It
displays a quote reﬂecGng Froebel’s view on the importance and value of children’s play,
which we share at Cowgate. We hope you will enjoy reading it.

Tokens of AppreciaJon
You are so very generous at this Gme of year, oﬀering gios of appreciaGon to the staﬀ
members you really value, but may we ask that you, instead, kindly donate a small sum of
money (the price of a box of chocolates) to support our sponsored child in Niger, Meskele.
It is Gme for her sponsorship to be renewed. You will ﬁnd the box for donaGons at
recepGon. THANK YOU!!!

Órán admiring a rainbow on the ﬂoor, created by the
sunlight shining through the ﬁsh tank

A liKle group of children looking at and talking about a
worm on a wet day

We wish you a wonderful fesJve
break!
Warm wishes, Lynn and the Cowgate Team

Some lovely friends, Ruben and Philippe, Vivien and Dora, and Joséphine and Skye, sharing happy moments together.

